Ongar Place Primary School
'Learning and Achieving Together'
Context
Structure and organisation
Ongar Place is a slightly smaller than average size primary school in the North West area of the local authority of
Surrey. The school is in the town of Addlestone. The majority of the children live within one mile of the school.
Ongar Place School began life as an Infant School but is now an established one form entry primary school, with
a PAN of 30, catering for children from 4-11. The first Year 6 cohort left for Secondary education in July 2012.
There are currently 210 children on roll and for the past four years the school has been significantly over
subscribed for admissions.
The school currently employs a Head teacher (in post for 6 years), the equivalent of 7 full time teachers
(including deputy head and job share partner), a part time SENCo, 2 Higher Level Teaching Assistants, 14 part
time Teaching Assistants (many of whom are midday supervisors), 4 part time office staff including the School
Business Manager, and a caretaker.
Changes since the last inspection
The school was last inspected in July 2015 (report September 2015). In September 2015, due to retirement and
maternity leave, a new SLT was formed consisting of the Head teacher, the Deputy Head Teacher, the
Curriculum Leader and the School Business Manager. There is a good balance between established members of
staff and new members of staff, experienced and less-experienced members of staff; this has led to a cohesive
and creative outlook. All teachers are actively involved in consolidating a curriculum that meets the needs of the
children and is based on the National Curriculum 2014. Curriculum planning focuses on intent, implementation
and impact with reference to the context of our children.
The Characteristics and Needs of Pupils
The children of Ongar Place Primary School come from a range of socio-economic backgrounds. With the rise in
social housing around us, our intake has changed.
 22% of the children in the school are eligible for Pupil Premium funding, an increase from last few years (1718)
 15.5% are identified as having special educational needs with 3 children having EHCPs.
 Pupil gender mix is 53% male and 47% female. (17-18)
 83% of our pupils are white British and the predominant language at Ongar Place is English (98%)
 Attainment on entry to the Foundation Stage shows that most pupils are of average or below average
attainment with a high percentage of speech and language needs and self care.
 Attendance 2017-2018 was 96%.
Distinctive aims and special features of the school
The schools mission statement is:
Learning and Achieving Together
We believe this encapsulates the attitude of the teachers, governors, parents and children of the school and
reflects the work the school has recently undertaken to develop the school curriculum and to promote
excellence in learning based on National Curriculum 2014.
The school is very proud of its inclusive nurturing and caring reputation; supporting families and children in an
empathetic and professional way. However, we do not lose sight of the fact that we are an educational
establishment and are committed to learning and academic progress.
We are fortunate to be part of a strong local partnership and often share resources, training and expertise
amongst schools on a formal and informal basis and moderate our attainment and progress alongside them. We
also work alongside four local schools as the ‘STAR collaboration’; sharing expertise and skills and completing
peer reviews.
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Significant Achievements and Strengths:
 Numbers have been maintained and the foundation stage is over subscribed.
 The quality of teaching over time (Ofsted improvement area 2012) has improved and is now consistently
good (Ofsted 2015).
 The school has developed robust long term curriculum plans based on NC2014 that build upon children’s
existing knowledge and meet the needs of the children in the school.
 Through the formation of curriculum groups all staff have established roles and clear accountabilities, they
support and challenge other staff.
 The Governing body are pro-active and involved in the monitoring and evaluation processes of the school
with regular monitoring updates to governing body. As a body, the governors challenge and support the
Headteacher and hold her to account.
 The Assessment Leader and the SENCo work closely together to ensure Pupil Progress meetings are robust
and rigorous, increasing accountability for teachers regarding children's progress and ensuring intervention is
appropriate and timely.
 The school has become increasingly outward looking, working in partnership with others to enhance the
experiences and progress of our children in academic, creative and sporting areas. The headteacher’s
experiences outside of the school (leading inspection for Ofsted, school to school support and wide range of
reading and understanding) has led continually improving improved provision for our children
 EYFS Good Level of Development has increased and our evaluation supported by peers and consultants is
that EYFS is outstanding.
 EYFS and KS1 results are all above National Average. Writing, SPAG and Mathematics for KS2 are above
National Average. Results indicate that we need to focus on the acquisition of reading and comprehension
skills.

KS2
Reading
SPAG
Maths
Writing TA

% of children
who achieved
the expected
standard
67%
83%
90%
83%

KS1

Progress
-1.0
NA
0.2
-0.7

% of KS2 children who achieved
the standard in reading, writing
and maths

67%

EYFS GLD

79%

Reading
Mathematics
Writing

% of children who
achieved the
expected standard
83%
87%
77%

PHONICS
Year One

77%

Year Two (retakes)
Y2 whole cohort

50%
90%

School priorities:
The SDP was constructed with involvement from children in the school, parents, governors and all staff.
Development Area 1
Development Area 2
Embedding healthy living and wellBroadening children’s aspirations for the future
Development Area 3
Development Area 4
Increasing greater depth and mastery through
Further empowering parents to encourage and
teaching, learning, intervention
support children
Development Area 5
Development Area 6
Improving and extending the vocabulary of all
Assessing with accuracy and consistency across
groups of children
targeted subject areas
Development Area 7
Ensuring the continuation of broad and balanced curriculum provision

There are clear action plans associated with all of these objectives and a monitoring and evaluation structure
both for the school and the governors.
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Overall Effectiveness: The quality of the education provided in the school
Ongar Place School is a cohesive and positive learning community in which pupils and adults thrive. The
promotion of the spiritual, moral, social and cultural development of all members of the school is a priority and
is evident in the newsletters, displays, assemblies, curriculum planning and in the interactions between all
stakeholders. Throughout the school community there is an active promotion of the skills, attitudes and
emotional intelligence necessary to ensure that children engage fully with the learning at Ongar Place and are
well equipped for the next stage of their education whether it is within the school or beyond.
We consistently strive to ensure that the children’s educational experiences at Ongar Place are of an excellent
standard. The curriculum is continuously under review to ensure that it provides a rich and meaningful structure
within which the children can attain, progress and apply skills and knowledge. This is evidenced in the children’s
outstanding attitudes to learning which can be observed in the classrooms and around the school and can be
seen within the children’s work and teachers plans.
Overall we believe our school is ‘good’ with ‘outstanding’ elements particularly in the areas of Personal
Development and Welfare and Effectiveness of the Early Year’s Provision.
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We are committed to providing all members of our community with a supportive and highly cohesive learning
environment.

The Effectiveness of Leadership and Management is Good
When Ongar Place School was inspected in July 2015 the leadership and management of the school was
judged to be good. The inspection team identified that the Headteacher ‘… is ambitious and has high
expectations for staff and pupils… staff work exceptionally well as a team and morale is high.’ ‘Governors
have a range of professional skills that they use to check the work of the school and provide support to the
Headteacher.’ This is evidenced further in monitoring by governors and peer reviews by collaboration
heads.
A development point from Ofsted was to improve the governor’s use of KS2 performance information and
this has been addressed through training in new assessment methodology and comprehensive and
informative meetings with the Assessment Lead and Headteacher. Meeting and training minutes show the
high level of challenge Governors provide.
Leaders and governors have a deep, accurate understanding of the school’s effectiveness informed by
the views of pupils, parents and staff. They use this to keep the school improving by focusing on the
impact of their actions in key areas.
The Headteacher has been in post since September 2012. She is highly ambitious for the school and,
provides stability and consistency. Through consultation with all staff, and robust self-evaluation, priorities
are set annually. Leadership is devolved throughout the staff and all staff have the opportunity to
contribute to monitoring, evaluation and forward planning. Monitoring by the Governors show that
leadership is clearly devolved and all staff members have a clear understanding of their role and
accountabilities. All staff are aspirational for the pupils of the school.
Leaders and governors use high quality professional development to encourage, challenge and support
teachers’ improvement.
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Professional development for all staff is linked to teaching standards, school priorities and the vision for the
school. All staff have targets relating to their leadership capability and the SDP. This focus has a positive
impact on the progress of the children as staff members have developed their understanding of the schools
performance and their role within it. Quality of teaching and achievement of children is monitored and
evaluated regularly through pupil progress meetings, data analysis, observations and pupil voice. Clear and
focussed feedback and support is closely matched to the needs of the staff.
Governors systematically challenge senior leaders so that the effective deployment of staff and resources
secures good outcomes for all groups.
The school’s strong Governing Body is fully aware of its role in ensuring the success of every child within the
school. Since the last Ofsted the Governing Body has strengthened its skill set and provides insight and
support. The Chairs and Vice Chair provide clear vision and leadership and, through the two main
committees, the leadership team are held to account. As a result, quality of teaching and achievement
remains a sharp focus for all stakeholders and previous good performances are being consolidated and
improved on.
Safeguarding is highly effective. Leaders and managers have created a culture of vigilance where pupils’
welfare is actively promoted. Pupils are listened to and feel safe.
The school’s arrangements for safeguarding pupils are highly effective, all processes are compliant and the
pupils feel safe and happy at school. The culture within the school promotes the safety and well-being of all
members. Pupils know who to talk to if they have worries or concerns and staff listen. Staff are trained to
identify when a pupil may be at risk and they report their concerns promptly and effectively. The school
works very effectively with external agencies.
Every opportunity is taken to develop children spiritually, morally, socially and culturally and to promote
fundamental British values. We strive to prepare children for life in a modern Britain. This is explicit through
assemblies, displays, trips, school council voting, positions of responsibility, charitable awareness, and
implicit through discussion, creativity within the curriculum and behaviour policy. The school welcomes
parents into school and organises a variety of ways in which parents can share in and contribute to the
learning and development of their children and the school as a whole. Monitoring of parent attendance
shows that more parents are attending school events and strategies are in place to support parents who
find working with the school difficult to encourage participation and understanding.
The broad and balanced curriculum inspires pupils to learn.
The school curriculum was redeveloped with reference to the National Curriculum 2014 and is carefully
sequenced to ensure intention and implementation is appropriate for each year group and drives progress.
We build on the children’s local context and experience to ensure the learning is relevant to their needs
and interests. Children positively engage with the learning in the classroom and beyond, the impact of the
curriculum is monitored carefully. Children make progress across the curriculum and often extend their
learning further at home. The curriculum design ensures that English and maths knowledge and skills are
addressed through a variety of curriculum areas. We believe that ‘memorable moments’ encourage and
inspire children and we arrange days, visits, theatre trips and themed weeks which are enjoyed by children,
develop their zest for learning and contribute to their well being and social and cultural development. Over
the past three years we have been delighted to be awarded Artsmark, Active Schools Silver Award and
Healthy Schools Silver Award
To develop further:


Ensure the continuation of broad and balanced curriculum provision in light of changing intakes and
current research theory. (SDP DA 7)



To support parents and families in encouraging and supporting pupils and be aspirational for their
children (with particular reference to disadvantaged children).( SDP DA 3 and 2)

Ofsted Focus
To provide sufficient and accurate assessment information to Governors in order that leaders can be held
to account.
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Teaching, Learning and Assessment is Good
When Ongar Place was inspected in July 2015 the quality of teaching and learning was judged to be ‘good; and
pupils make good progress across the school.’ The inspection team identified that teachers have ‘high
expectations for pupils’ and ‘plan imaginative experiences lessons that motivate and engage pupils’. There is
‘good support for pupils from highly trained teaching assistants’.
Teaching is consistently good or better across the school enabling children to make expected and better than
expected progress
Teachers and support staff are focused on developing and using effective teaching strategies that successfully
engage and support pupils in their learning of skills underpinned by deep knowledge. Staff promote the pupil’s
ability to talk about and explain their own learning and identify their own next steps in the learning process
while ensuring that they systematically and effectively check pupils understanding. Monitoring interviews
evidence this. Teaching over time is consistently good or better with some clear examples of outstanding
practice; this has been moderated within school, by our Surrey Overview Partner and other local heads through
supported peer review.
Pupils love the challenge of learning and enjoy their learning.
The curriculum is well designed and teachers have a good understanding of the intended impact of learning
activities. Teachers set challenging tasks that are matched to pupils’ specific learning needs and build on pupils
secure skills and knowledge. NC2014 has enabled teachers to combine subjects in interesting ways ensuring
pupils experiences are broad, balanced, cohesive and transferable.
Teachers planning and lessons show secure subject knowledge and children thrive in lessons applying
themselves and deepening knowledge.
Enjoyment of learning is a very strong feature of the school’s work and this aspect of teaching is often
outstanding. Observations show that staff value pupils and have established very good relationships with them
regardless of their ability or the challenges they find in learning. Children demonstrate excellent attitudes to
their work and they show this by their behaviour in class and their willingness to contribute to lessons and
discussions about their learning.
Children take a great pride in their work and enjoy being praised by their teachers, classmates and senior
teachers. They have the ability to appreciate the work of others and value the Weekly Achievement Assembly.
Assessment information is gathered and recorded effectively to ensure timely intervention of those whose
progress is slower and feedback is used by children to improve their learning.
Teachers listen to, question and observe children throughout sessions and will reshape lessons and explanations
to improve learning. Teachers give feedback in line with the assessment and feedback policy. Assessment
processes are established throughout KS1 and KS2 and leaders have been robust in moderating this against
National results and alongside other schools. The focus is on teachers establishing pupils starting points and
enabling them to reach or surpass age related expectations. Children often speak of ‘challenging themselves’
and are often inspired to take a new or different approach. Home learning is often completed beyond the
request of the teacher and sometimes shows collaborative learning with other members of the family.
Other adults in the school have specific role in the quality of teaching. The Teaching Assistant’s role is clearly
described on plans and high quality intervention groups, run by TA’s and HLTAs, produce measurable progress
against teacher set targets.
To achieve outstanding:




To identify, through assessment, any pupil who is falling behind their potential and support them
through teaching, learning and intervention. (SDP DA6, SDP DA4)
To actively engage parents and empower them to encourage and support pupils (SDP DA4, SDP
DA2)

Ofsted Focus
All teachers to consistently apply the marking and assessment policy
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Personal Development, Behaviour and Welfare is Outstanding
When Ongar Place School was inspected in July 2015 the behaviour and safety of the pupils at the school was
judged to be good. The inspection team identified that the pupils are happy and enjoy school and they behave
well with different staff. The school prides itself on having a strong caring ethos that ensures pupils flourish both
academically, emotionally and personally. We believe that PDBW is now outstanding overall.
Pupils attitudes to all aspects of learning are consistently positive, including when being taught as a whole
class or working on their own or in small groups.
High expectations, clear consequences and rewards are applied consistently throughout the school by all staff
members and in all situations. These give children a clear framework within which to regulate their own
behaviour. Observations and monitoring show that pupils have a very positive attitude to learning and apply
themselves well in lessons and around school; showing respect for themselves and others. Whole school values
assemblies, PSHE lessons and involvement of the school council has proved very powerful in generating
understanding of the feelings of others and the willingness to compromise.
There are excellent improvements in behaviour overtime for individuals or groups with particular behaviour
needs.
Throughout the school there are children who find it difficult to manage their own behaviour. This is addressed
cohesively by the staff team through the application of 'Ongar Rules'. Vulnerable children who displayed
challenging behaviour, which they find difficult to control, have had clear behaviour plans and risk assessments
written in partnership with parents and appropriate outside agencies. These are regularly reviewed and followed
by all staff. All children are educated in the classroom and are included in the majority of activities. The school
prides itself on being inclusive and working well with parents and outside agencies to enable children. The
Emotional Literacy Support Assistant contributes enormously to individual children’s well-being, as does the
counsellor associated with the school. The numbers of incidents of challenging behaviour requiring intervention
from a member of the Leadership Team have hugely diminished and low level disruption is rare.
Pupils take pride in their work, their appearance and their school.
On learning walks, in observations of class and whole school activities, both in and out of school, it can be seen
that children listen attentively to teachers and support staff and follow instructions well. They take an active part
in lessons and are very willing to answer questions and contribute ideas. The introduction of school values,
linked to British values, has led to children using value based language within their discussion of behaviour. This
is evidenced in books and displays.
Pupils have a good awareness of bullying and how to keep safe and healthy. Any incidents are dealt with
effectively.
Ongar Place makes use of clear, effective systems of recording bullying incidents and inappropriate behaviour
including those of a religious and racial nature. Behaviour logs are completed at lunchtime and monitored by
the Senior MDS. These are evaluated by the SLT to identify vulnerable children who may require extra support
and to make plans for out of lessons provision. Pupils report that they feel safe within school and that any
‘problems’ are dealt with ‘well’ and ‘the same’ by all staff. Children are aware of the how to keep themselves
safe in relation to e-safety and are responsible when using technology.
To consolidate outstanding:


To ensure pupils to know how to keep themselves healthy (SDP DA1), make informed choices and have
high aspirations for the next stage of education and life (SDP DA2)
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Outcomes for Pupils are Good
When Ongar Place School was inspected in July 2015 data showed ‘the pupils across the school make good
progress to reach standards that are now above average by the end of Year 6’. and ‘the school provides good
support for pupils with additional needs … has enabled them to progress at similar rates to their classmates’.
From each different starting point current pupils make consistently strong progress
Pupils enter the Foundation Stage with below average to average attainment and make good progress in their
first year at school. 79% of children achieved a ‘good level of development’ in 2018, above National and local
average. The results and in class evidence show good progress from baseline and pro-active removal of barriers
to learning.
Phonics Scores were slightly lower than the previous year and therefore slightly below average:

2018

2017

2016

2015

2014

Year One

77%

80%

72%

67%

63%

Year Two
(retakes)
Y2 whole
cohort

50% (6 Ch)

67%

56%

64%

NA

90%

93%

83%

87%

NA

7 pupils did not attain the standard. Of these 4/7 SEN, 1/7 joined in October with no English skills, 4/7
disadvantaged and 2/7 disadvantaged and SEN. Our aim this year is to support those pupils and their
parents (3 of who are illiterate) and enable pupils to make progress in their phonic understanding and have
access to the broader curriculum.
KS1 results were positive with all subjects being higher than National Average and higher than previous year.
This is the result of effective teaching and learning throughout KS1 and sharp focus on those pupils who are
underachieving. The rise in mathematics is particularly pleasing as this has been an area for development
throughout the school for the past two years and the additional work on fluency and mastery is now paying
dividends. There is further scope to increase the number of pupils who greater depth particularly in writing.
When analysed alongside the cohort’s EYFS results the results show that pupils have made expected progress
over KS1. There is an even gender balance:
School 2018
Percentage of children who achieved
the expected standard
National 2018
Percentage of children who achieved
expected standard
School 2018
Percentage of children who achieved
‘great depth’
National 2018
Percentage of children who achieved
‘great depth’

Reading

Mathematics

Writing

Science

83%

87%

77%

87%

75%

76%

70%

78%
(2017)

23%

20%

7%

NA

23%

22%

16%

NA

DRAFT 18/09/18 Page 7

KS2 attainment was equal to or above national average in all areas except reading. Progress has decreased from
2017 but analysis of the cohort shows that this is two outliers have had an impact on statistics.

School 2018
% of children who achieved the
expected standard in the test
National 2018
% of children who achieved
expected standard in the test
School % of children who
achieved a high score
National 2018
% of children who achieved a
high score
Progress Estimate
National Average 0

Reading

Grammar,
Punctuation
and Spelling

Mathematics

Writing
(Teacher
Assessment)

Read
Write
Maths

70%
(4 were 1/2
marks off)

83%

90%

83%

67%

75%

77%

75%

78%

64%

20%

20%

17%

17%

7%

25%

28%

24%

20%

10%

-1.0

NA

+0.2

-0.7

NA

Progress across year groups in a wide range of subjects is consistently strong considering their starting points
and evidence in pupils’ work indicates that they achieve well.
Assessment processes are established in the school for English and Maths and over the last year we have begun
work on assessment within the foundation curriculum. The focus is very much on established learning and next
steps towards age related expectation and beyond.
Pupils acquire knowledge and develop understanding quickly and securely in a wide range of subjects.
The curriculum, developed as the school has changed to primary, and then further since the NC2014 provides
the children with many opportunities to acquire knowledge, understanding and skills. There are also many
opportunities for children to use these across a wide range of subjects through creative planning. Learning often
culminates in a final project; designing and building a water carrier for Egyptians to use, designing, producing,
marketing and selling a healthy cereal bar, finding and looking after a lost reindeer. Scrutiny of pupils work
shows good progress and a deepening of knowledge and skills.
The learning of groups of pupils, including those that pupil premium supports, is good.
The school has robust processes to identify children with special education needs and provides individual
support, group support, intervention and challenge as appropriate according to their significant and complex
needs. Where appropriate, advice from outside agencies is sought and acted upon. Children from all groups are
making appropriate progress given their needs. Intervention and support strategies are monitored and
evaluated termly to ensure they meet the changing needs and progress of the children. Pupil Premium is used
to further support vulnerable children through partially funding breakfast club and ensuring all children have
access to the curriculum and extra-curricular activities.
Pupils are well prepared for the next stage of their education.
Careful transition internally and to secondary education shows that children are prepared academically as well
as emotionally, including those from disadvantaged families and those with SEND.
To achieve outstanding:


To improve and extend vocabulary of all groups of children, including those with SEND, the
disadvantaged and the most able children, with the aim of improving reading skills (SDP DA5)



To support pupils further to reach a good level of development / mastery in statutory tests and at the
end of curriculum year. (SDP DA3)
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Effectiveness of Early Years Provision is Outstanding
When Ongar Place School was inspected in 2015 comments regarding early years stated, ‘Children make good
progress’. ‘Staff have a good understanding of the developmental needs of young children’ ‘Reception class is
bright and attractive and encourages children to learn and play safely.’ Over the past three years Ongar has
remained oversubscribed but the intake of foundation stage children has differed from previous cohorts. This
can be attributed to a rise in local social housing, the reduction of sibling places, changes in other local schools
and a smaller ‘catchment’ area (0.42 miles). Pupils often enter the school with delayed speech and language and
emotional, social and behavioural difficulties identified by their nurseries and parents.
The pursuit of excellence by foundation stage staff is shown in their drive to improve outcomes.
Children enter the school at below average to average as evidenced by baseline scores. A barrier to initial
learning is often below average attainment in health and self-care and ‘managing feelings and behaviour’. The
early year’s team ensure that children are encouraged to be independent and self-care skills are promoted and
modelled. The provision changes weekly following evaluation of progress and attainment and is responsive to
the children’s needs. Assessment is accurate, as shown through moderation activities. Adults support and
challenge all children following well-conducted observations and thorough planning by the early years leader
and TA. Learning opportunities are created through questioning and discussion, this drives improvement. Good
Level of Development is at 79% (2018) and children are well prepared for the National Curriculum 2014. Read,
Write Inc is used to successfully teach phonics
Children are highly motivated, very eager to join in and are keen learners who regularly display the
characteristics of effective learning.
Regular internal and external observations and scrutinies of children’s scrapbooks and photographic records
evidence that the environment nurtures, engages and motivates children. A continuous drive by the Early Years
practitioners to capture the children’s imagination and reflect their interests and context has led to some
excellent themes for learning. The children co-operate well with each other and adults and show high levels of
participation. The provision of a safe, stimulating and enabling environment contributes to children’s emotional
health and well-being and their social, moral, spiritual and cultural development.
Parents are encouraged to support and share information about their child’s learning. Parents and carers
contribute to the assessment of children.
The staff within Early Years work exceptionally well with parents. Before the children come into school the staff
engage with parents and encourage them to be an active part of the learning process. A ‘lunch and swim’
session for parents and children is always successful and the information evenings are valued and evaluations
show they have been successful. Parents are encouraged to write ‘WOW my child can …’ labels to share home
learning they also communicate through the reading record books, have a copy of ‘Headlines’ and the weekly
learning letter indicates next steps and how children and parents can be involved in future learning and events.
To consolidate outstanding:


To continue to engage parents and carers in their children’s learning in school and at home to maintain
the highest levels of outcomes. (SDP DA4)
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